
I have been conflicted about what to write. I feel I have to personalize in order to bring my perspective and to 

give a sense of emotion tempered by frustration, exasperation, and urgency.  

I have been here many times discussing the plight of geography and geographic education. I have hope that this 

time in Canada we may just get it right. It is not expedient to restate the obvious, rehashing old material and 

arguments. We all know where we’ve been; now it has to be about where we are going.  

Who am I and what do I bring to the table? My perspective on geographic education is that of a citizen, a parent, a 

geographer, a teacher, a university instructor for pre-service teachers, a volunteer since 1995 with Canadian 

Geographic Education, a Fellow of the Royal Canadian Geographic Society. I have been a consultant in 

curriculum development provincially and nationally, and a promoter of geographic education and technology 

initiatives, especially GIS. 

 I am anxiously concerned and frustrated about the geographic literacy of my country and its future citizens who 

need critical thinking, problem-solving, decision-making skills to navigate a fast, technological milieu. 

For the passionately dedicated, promoting geography through geographic education can be an extremely 

Sisyphean exercise sometimes bordering on self-punishment. Yet we persevere. This boundless energy needs to 

be released and channeled. 

As a teacher and Department Head I have witnessed the gamut of excellent geography teaching to none at all.  

We know geography is under-taught, under-valued, and under-appreciated generally in our society; and in the 

education system, lost in the “Social Studies” mélange, and pushed aside by other subject matter which is deemed 

to have more significance.   

As a university instructor for eleven years of both primary/elementary and intermediate/secondary Social Studies 

methods courses, I have come to recognize the true state that exists in the education system. Students that are 

enrolled to become teaches range the spectrum from having excellent to no geographic knowledge. There is little 

or no interest in geographic education at the faculty level. As geography is mixed with “Social Studies”, anyone 

that qualifies can teach the methods courses. As a result, I have been privy to the steady erosion of geographic 

education in the school system and in Faculties of Education. Geography is barely mentioned in textbooks 

designed for these courses. 

The curriculum outcomes for Social Studies are strong and ministries are cognizant to consult current literature 

and research to include geography in the mix. Whether outcomes are taught correctly is dependent on a complex 

variety of factors including teacher training; teacher choice of which outcomes to emphasize; interest; 

background; administration; an overloaded curriculum; relativity and perceived priority to parents and society; 

and availability of appropriate support and resources.  Where is the failure? What is the solution? 

As a both professional and volunteer in geographic education, I have encountered and worked with individuals 

and groups from across Canada from a diversity of backgrounds; and this is a different milieu from pure 

geography. In this group, we may have specialists, teachers who have completed a geography major, a couple of 

geography courses or no geography courses. All can be involved in designing and writing curriculum. This is not 

something that is going to change in the education system and should be a major concern. 



As a supporter of GIS in the school system since the mid-90s because of the skills it teaches, I have been 

disappointed and stymied by its failure to become mainstream.   

I have generally noted much time, effort, expertise and money wasted on projects and materials. There has been a 

tendency to reinvent the wheel.  We have failed to recognize that what we are doing hasn’t been working. We 

need to know the reason for this. One noted failure lies with government cost-cutting or cancelling programs.  In 

conclusion, we have systemic flaws. 

Whose responsibility is it to ensure diligence in this ongoing fractured process and aimless, unsuccessful, but for 

the most part, well-intentioned effort? Now more than ever, we urgently need a clear goal, a Canadian ‘roadmap’ 

coordinated with other countries, a structured core based on articulated criteria, designated exemplary 

leadership, inclusionary ownership rooted in priorities, values and principles, and a defined legitimate identity. 

I ideally dream of a unified vision that leads to convergence of purpose and effort, led by a cadre of competent 

individuals who put geography and geographic education first in an organization that is values-driven, 

transparent, collegial, and cooperatively communicating with checks and balances in place to ensure its survival. 

This demands painful structural and procedural reflection. Why? Because from my experience, the geography 

world has been represented, promoted, shaped, shared, exploited, expropriated, and misrepresented by multiple 

entities. Who has the right to represent us? What should the nature of our representation be? 

This may be exacerbated in geographic education because we operate in that difficult and different environment 

characterized by varying understanding of and expertise in what geography really is. Sustained guidance is 

inferred. We need to have safeguards like solid standards in place and a parent body with a strong, clear 

GEOGRAPHIC mandate. We have no core, no true ownership, and no focus. What should be of value? 

1. Geography. If materials and programs are being designed and offered, what is the underlying core? Who 

are the designers and what expertise do they possess?  Who should lead this investment of capital and 

talents to affect geographic education? A thorough reexamination should address this need to prioritize 

geography.  (Note the successful efforts by businesses on behalf of STEM as part of education reform)  

2. Expertise. Geographers should speak and be consulted on behalf of geographic education.  

3. Respect. We come from many viewpoints and paid and unpaid roles. Much is implied here. 

4. Accountability. Practice regular, open consultation.  

5. Credibility.  Association should be grounded in ethics.  

6. Communication.  A unified, official voice will strengthen the message and who controls the message.  

7. Technology. This century demands that we get our collective act together. As an old disciple of Marshall 

McLuhan, the medium really is the message. Technology is the new message, especially geo-technology.  

This strategic process on which we are embarking requires long-term concerted commitment and effort. It may 

take years, but progress of some sort is preferable to stasis. 

Naïvely, I am ever hopeful that this is the genesis of a new, sustainable, successful initiative and that the 

emergent strategy will leave a holistic lasting legacy.  If not, we are lost again for another generation. 


